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Annotatsiya. Ushbu maqola EFL sinf xonalarida heterogen guruhlarni o’qitishda
moslashuvchan baholash usullaridan foydalanishning ahamiyatini o’rganadi. Turli
gobiliyat, madaniy kelib chiqish va til darajasidagi o’quvchilardan iborat sinflarni o’qitish
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o’qituvchilardan moslashuvchan yondashuvni talab qiladi. Maqola formativ baholash,
tabagalashtirilgan rubrikalar va ko’p xil baholash usullarining har bir o’quvchini adolatli
va aniq baholashdagi roliga e’tibor qaratadi.

Kalit so’zlar. Moslashuvchan baholash, heterogen sinflar, formativ baholash, EFL
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AHHOTaums. J[aHHAsg CTaThs pacCMaTPUBAET BaXKHOCTh HCIOJIb30BAHUS TMOKUX METOJIOB
OIICHUBAaHHUSA TIPH OOYYCHHH TETepOreHHBIX KiaccoB B ycinoBusx EFL. OOydenue
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yYaluXcsl C pa3IuYHbIMU CIOCOOHOCTSIMHU, KYJbTYPHBIM IMPOUCXOKJIEHUEM U YPOBHEM

BIIQJICHUS S3BIKOM TpeOyeT OT memaroroB auddepeHIupoBaHHBIX IMOIXO0I0B K
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OLICHUBAHUIO. B CTaThe paccMaTpUBarOTCs (dbopmMaTuBHOE OLICHUBaHMUE,
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mubdepeHIMpOBaHHbIE pYOPUKH U Pa3HOOOpPA3HBIEC 3a/laHUs KaK CPEJICTBA CIPABEAIUBOMI
OILICHKH.

KaroueBble cjoBa. ['n0Okoe oOlleHMBaHUE, TETEPOTCHHbIE KIACChl, (POPMATUBHOE
ornieHuBanne, EFL-o0ydenne, nuddepeHupoBanHoe oOydeHHE, pe3yabTaThl OOyYCHHS,
CIIPaBEIITMBOCTh OIICHKH, Pa3HOOOPA3HbIE yUaluecs.

Annotation. This article examines the importance of using flexible assessment methods in
W teaching heterogeneous classes in EFL classrooms. Educating students with varying
abilities, cultural backgrounds, and language proficiency levels requires teachers to adopt
differentiated approaches to evaluation. The article focuses on the role of formative
assessment, differentiated rubrics, and varied task types in fairly and accurately measuring
each learner’s progress.

Key words. Flexible assessment, heterogeneous classes, formative assessment, EFL
teaching, differentiated instruction, learning outcomes, assessment fairness, diverse
learners.
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In modern English as a Foreign Language (EFL) classrooms, teachers rarely
encounter a group of students with identical learning profiles. Heterogeneous classes —
composed of learners with different linguistic backgrounds, cognitive abilities, prior
knowledge, and cultural identities — have become the norm rather than the exception.
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Administering a single standardized test to such a diverse group frequently fails to capture

the true range of learning that has taken place. * Assessment, when designed without
sensitivity to learner differences, can discourage struggling students, under-challenge
advanced ones, and misrepresent the actual competencies of language learners from varied
. backgrounds.

n Flexible assessment refers to the deliberate use of multiple evaluation methods that
are adapted to the diverse characteristics of learners within the same class. Unlike rigid,
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Crf, uniform testing, flexible assessment acknowledges that different students may demonstrate
) knowledge and skills in different ways. > Such approaches include formative check-ins,
g project-based tasks, oral presentations, self-assessments, portfolios, and differentiated
D rubrics. These tools allow teachers to gather a richer, more accurate picture of each
< student’s development and provide targeted feedback that supports continued growth.
@b The theoretical foundation of flexible assessment draws from several key
—— frameworks in educational psychology and language pedagogy. Vygotsky’s concept of the
g Zone of Proximal Development (ZPD) highlights that meaningful assessment should
- measure what learners can do with and without support, not merely what they produce
> ~ U independently under exam conditions. *® Gardner’s Theory of Multiple Intelligences
-’ further supports diversified evaluation by arguing that intelligence is not a single
et measurable trait but a collection of abilities including linguistic, logical-mathematical,
CU musical, spatial, and interpersonal capacities. When assessment tools reflect this diversity,

they are more likely to produce valid and equitable outcomes.

Equally important is the ethical dimension of assessment in heterogeneous settings.
Teachers and institutions must ensure:

1) Equal access to assessment opportunities regardless of socioeconomic status

2) Cultural sensitivity in task design and grading criteria

3) Accommodation for students with learning disabilities or language barriers

4) Transparency in how assessment criteria are communicated and applied

Assessment must serve the learner, not merely rank them. In heterogeneous EFL
classrooms, this principle is especially significant, as the risk of systematically
disadvantaging certain student groups through culturally biased or linguistically
demanding tests is considerable.

Flexible assessment strategies in EFL heterogeneous classrooms can be categorized
into several practical approaches. The first is formative assessment, which is conducted
continuously throughout the learning process. Teachers use informal tools such as exit
tickets, oral questioning, observation checklists, and short written responses to monitor

10N

Open Access | Scientific Online | Conference Proceedings

RACTICE

CONFERENCES OF B

b INTERMATIOMAL Interna t

14 Council of Europe. Common European Framework of Reference for Languages: Learning, Teaching, Assessment
(CEFR). Strasbourg: Council of Europe Publishing, 2001. — 260 p. p. 17.

5 Black P., Wiliam D. Assessment and Classroom Learning. Assessment in Education: Principles, Policy & Practice,
1998. — Vol. 5(1). — P. 7-74. p. 74.

16 \rygotsky L. S. Mind in Society: The Development of Higher Psychological Processes. Cambridge: Harvard
University Press, 1978. — 159 p. p. 74.

74



INTRODUCTION OF NEW INNOVATIVE TECHNOLOGIES IN EDUCATION OF PEDAGOGY
AND PSYCHOLOGY.
International online conference.

Date: 27""March-2026
student progress in real time. '’ Unlike summative tests, formative assessment informs

instructional decisions immediately and enables teachers to differentiate their support
according to individual needs. Research consistently shows that regular formative
assessment leads to significant gains in student achievement, particularly among lower-
s proficiency learners. *®

n The second category is portfolio assessment, in which students collect samples of
their work over time to demonstrate progress and reflection. Portfolios are especially

WIFerY L
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Crf, valuable in heterogeneous classes because they allow each student to showcase growth
) relative to their own starting point rather than against a fixed external standard. ** An EFL
g learner who arrived in the class with minimal English literacy may demonstrate remarkable
D growth through a well-curated portfolio, even if their final written output does not yet

match grade-level benchmarks. This approach promotes intrinsic motivation and self-
@b regulated learning, both of which are essential in mixed-ability environments.

o The third approach involves differentiated rubrics and tiered task design. When
g teachers create rubrics with multiple performance levels, they make it possible for diverse
- learners to demonstrate competence at varying degrees of complexity. A writing rubric, for

= instance, might evaluate students at three distinct levels — foundational, developing, and

-’ proficient — with criteria adapted to realistic expectations at each stage. 2° Tiered tasks

et allow students to complete versions of the same activity that are calibrated to their
CU readiness level, ensuring that all learners are engaged and challenged appropriately.

A classroom-based study was conducted with 35 students across two Grade 9 EFL
classes over a six-week period. In one class, all students completed the same standardized
grammar test as the sole assessment tool. In the other class, the teacher implemented a
flexible assessment model combining formative check-ins, a speaking task, a written
portfolio entry, and a differentiated rubric. Before the intervention, the average score
across both classes was approximately 54%. After six weeks, the class using only
standardized testing recorded a modest improvement to 61%. By contrast, the class using
flexible assessment strategies improved to an average of 83%, with low-proficiency
learners showing gains of up to 40 percentage points. %

Student motivation data collected through surveys also revealed striking
differences. In the flexible assessment class, 74% of students described themselves as
motivated or highly motivated by the end of the study period, compared to only 39% in the
standardized testing class. ?* Qualitative feedback indicated that students valued the
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opportunity to demonstrate skills in varied formats and appreciated receiving ongoing

feedback rather than a single final grade.

Oral assessment data further supported the value of flexible methods. Among
English Language Learners (ELL) in the mixed class, speaking fluency scores rose by an
. average of 28% when students were permitted to choose between a traditional written test
n and an oral presentation to demonstrate the same learning objective. These findings align
with broader research indicating that ELL students consistently underperform on written

WIFerY L
A i

Crf, assessments relative to their actual language competence, due to the compounding
) demands of literacy and language production. %
g Implementing flexible assessment in heterogeneous EFL classrooms also yields
D benefits for teachers. Continuous formative data allows educators to adjust lesson planning
dynamically, address misconceptions before they become entrenched, and identify students
@b who require additional scaffolding or enrichment. From a pedagogical standpoint, teachers
o move from the role of evaluator to learning facilitator, using assessment not to rank
g students but to guide instruction. ** Furthermore, portfolio-based and project-based
- assessments encourage creative and critical thinking, skills that standardized tests
> ~ O frequently fail to capture. ®
-’ Despite its clear advantages, flexible assessment also presents challenges.
et Designing differentiated rubrics and multiple task types requires considerable preparation
CU time and pedagogical expertise. In schools with large class sizes and heavy administrative

demands, teachers may struggle to implement a fully individualized assessment system. %°
Additionally, ensuring consistency and reliability across differentiated tasks requires
careful calibration and moderation. If rubrics are poorly designed or inconsistently applied,
the validity of assessment outcomes may be compromised. Teacher training, collaborative
planning time, and institutional support are therefore essential prerequisites for successful
implementation.

The evidence presented in this article confirms that flexible assessment methods are
not merely a pedagogical preference but a professional and ethical necessity in
heterogeneous EFL classrooms. When teachers move beyond one-size-fits-all testing and
embrace formative assessment, portfolios, differentiated rubrics, and varied task formats,
they create conditions in which every learner — regardless of ability, background, or
language level — has the opportunity to demonstrate genuine competence. The data from
classroom research strongly supports the conclusion that flexible assessment improves
academic outcomes, increases student motivation, and provides more valid evidence of
learning than traditional standardized testing alone.

10N

Open Access | Scientific Online | Conference Proceedings

RACTICE

CONFERENCES OF B

28 Cummins J. Language, Power and Pedagogy: Bilingual Children in the Crossfire. Clevedon: Multilingual Matters,
2000. — 320 p. p. 76.

2 Tomlinson C. A. The Differentiated Classroom: Responding to the Needs of All Learners. Alexandria: ASCD,
2014.-197 p. p. 102.

% Genesee F., Upshur J. A. Classroom-Based Evaluation in Second Language Education. Cambridge: Cambridge
University Press, 1996. — 248 p. p. 134.

% Black P., Wiliam D. Assessment and Classroom Learning. Assessment in Education: Principles, Policy & Practice,
1998. — Vol. 5(1). — P. 7-74. p. 74.

b INTERMATIOMAL Interna t

76



INTRODUCTION OF NEW INNOVATIVE TECHNOLOGIES IN EDUCATION OF PEDAGOGY
AND PSYCHOLOGY.
International online conference.

Date: 27""March-2026
As EFL classrooms across Uzbekistan and globally continue to grow more diverse,

the ability to design and implement flexible, equitable assessment systems will become an
increasingly essential competency for language educators. Future research should explore
the long-term impact of flexible assessment on language acquisition trajectories and

n! examine how digital tools can support teachers in managing differentiated evaluation at
scale. ¥/
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