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Abstract This article explores the category of «evaluation» as a key pragmatic and
ideological component of media-political educational discourse in the United States.
Drawing on A.D.Pashkova’s comparative research and discourse analysis methodology,
the study investigates how general and specific evaluations function in the linguistic
structure of media texts published in major American outlets such as «The New York
Times», «The Washington Post», and «The Atlanticy. The findings demonstrate that
evaluation in the U.S. discourse is not merely linguistic but a cognitive and cultural
process shaped by democratic values, liberal ideology, and rhetorical strategies such as
metaphor, intensification, and irony. The research highlights that general evaluation serves
as an ideological frame, while specific evaluation creates local meanings reinforcing the
overall communicative strategy. The study contributes to the broader understanding of how
language functions as an instrument of ideological influence in educational
communication.

Keywords: Evaluation, Media Discourse, Pragmatics, Linguistic Strategies, U.S. Political
Communication, Educational Ideology

Introduction

Language serves not only as a means of conveying information but as a
fundamental instrument of persuasion, ideology, and social construction. In political and
media contexts, particularly in educational discourse, «evaluation» (or «appraisal»)
becomes a central linguistic and cognitive mechanism for influencing public perception.

As Fairclough (1995) and van Dijk (2006) point out, political discourse does not
merely describe reality—it constructs it through evaluative framing. In American
educational media, evaluative expressions define how citizens perceive reforms, teachers,
and institutions.

The importance of this topic stems from the growing role of education in national
identity and political debate. Media outlets, acting as mediators between the state and the
public, use evaluative language to justify reforms, criticize failures, and mobilize
emotional support. The U.S. educational discourse, characterized by its democratic and
liberal tone, presents a balanced yet strategically charged system of evaluations. The
present article aims to analyze the main features of evaluative language in U.S. media-
political educational discourse, focusing on A.D. Pashkova’s theoretical framework
(2019). The paper highlights two principal forms—»general» and «specific» evaluation—
and examines their linguistic and ideological functions in context.

Methodology
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The study adopts a qualitative discourse-analytic approach combining methods from
pragmatics, cognitive linguistics, and critical discourse analysis (CDA). Following
Fairclough’s three-dimensional model (text, discourse practice, sociocultural practice), the
analysis identifies linguistic means that express evaluation and interprets their pragmatic
functions.

The corpus analyzed by Pashkova includes 2,000+ media texts published in leading
U.S. newspapers («The New York Times», «The Washington Post», «The Atlanticy,
«HuffPost», «U.S. News & World Report») between 2010 and 2018. The texts cover
topics related to educational reform, teacher policy, testing systems, and school
performance.

The key analytic dimensions are:

1. General Evaluation — ideologically oriented assessments expressing collective or
abstract judgments (e.g., “Education reform is the cornerstone of America’s progress”).

2. Specific Evaluation — concrete, situational assessments directed at individuals,
actions, or policies (e.g., “The Secretary’s initiative lacks clear vision”).

3. Linguistic Markers — adjectives, metaphors, intensifiers, and evaluative
constructions.

4. Pragmatic Function — ideological framing, legitimization, emotional appeal, or
discrediting.

This methodology allows mapping the interplay between linguistic expression and
ideological intention within the communicative context of U.S. media.

Results

General evaluation operates as a macro-discursive mechanism, forming the
ideological background of U.S. educational communication. Phrases such as:

“Education reform is the cornerstone of America’s progress.”

express positive ideological assessment. Here, the metaphor “cornerstone” activates
conceptual imagery—education as the foundation of national strength. Pashkova interprets
this as a manifestation of the «building metaphor» (“progress as construction”), which
frames educational reform as a constructive, nation-building act.

Conversely, expressions like:

“Our schools are in crisis.”

represent negative general evaluation, establishing a “crisis frame” that emotionally
prepares readers to accept reformist or interventionist measures. The word «crisis» triggers
fear and urgency, legitimizing political action.

Thus, general evaluation serves to create a «narrative of necessity»—that reform is
indispensable for preserving democracy, equality, and progress. Specific evaluations focus
on individual actors, initiatives, or phenomena. They carry stronger pragmatic subjectivity,
often reinforcing or undermining credibility. For example:

“The Secretary’s new initiative lacks clear vision.”

This expression conveys a negative specific evaluation. The lexical choice “lacks
clear vision” introduces a deficiency metaphor (“deficit of vision”)—a subtle criticism
implying incompetence without direct accusation.
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Another example:

“Teachers are the unsung heroes of our democracy.”

This 1s a positive specific evaluation, employing the metaphor “unsung heroes” to
idealize teachers. It performs both ethical and emotional functions: moral elevation of
educators and reaffirmation of democratic values.
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us, specific evaluations concretize ideological positions establishe enera

= Thus, specific evaluat tize ideological posit tablished by general
on ones. They personalize political ideas, transforming abstract principles into relatable moral
GS narratives.

) Interaction Between General and Specific Evaluation

g General and specific evaluations are interdependent. Together, they form a
D communicative spiral where global ideological statements frame local assessments, and
< vice versa.

@b “Failing schools are a threat to our future.”

_— In this sentence, «failing schools» represents a specific object of evaluation, while
g «a threat to our future» transforms it into a generalized ideological judgment. Such
- constructions merge factual and moral argumentation, effectively uniting emotion and

= reason.

-’ Discussion

(o Evaluation in U.S. media serves multiple pragmatic goals:

CU 1. Legitimization — justifying reforms or political decisions.

2. Discreditation — undermining opponents’ credibility.

3. Mobilization — encouraging social engagement or consensus.

Each goal is realized through lexical and rhetorical choices aligned with the
American liberal-democratic ideology. For instance, positive evaluations cluster around
words like «progress», «freedomy, «opportunity», while negative ones often involve

10N

«failurey, «inequality», or «crisis».
Pashkova’s analysis identifies key linguistic devices:
« Evaluative adjectives: «effective, strong, failed, outstanding»
« Metaphors: “education as investment,” “schools as battlefields,” “learning as
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journey”

« Irony: «*“the miracle of testing”« (a sarcastic critique)

« Intensifiers: «deeply, truly, utterly» — amplify emotional tone

« Deintensifiers: «somewhat, relatively» — create neutrality illusion

These devices function within a pragmatic framework where emotional moderation
coexists with ideological persuasion. The subtle tone of American journalism enables
«covert evaluation» that maintains an appearance of neutrality. Unlike many political
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systems, U.S. media discourse values «balanced criticism» and «measured evaluationy.
This stems from journalistic ethics and the cultural ideal of fairness.

As a result, evaluations are often implied rather than explicit, encouraging the
reader to infer the stance. This reflects a democratic communicative norm—respect for the
audience’s interpretative autonomy.

Conclusion
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The study concludes that «evaluation» in U.S. media-political educational discourse

functions as a linguistic embodiment of democratic ideology. General evaluation
constructs the ideological foundation (“education as progress”), while specific evaluation
operationalizes it through personified examples (“teachers as heroes™). Both forms interact
. to sustain the narrative of national growth, responsibility, and reform.

n Linguistically, evaluative meaning is realized through metaphorical framing,
intensification, and contextual implication. Pragmatically, it legitimizes policy, guides

ﬁﬂr—! 2
ST

% public emotion, and reinforces collective identity. From a broader perspective, the category
) of evaluation acts as a discursive bridge between language and ideology—showing how
g lexical choices and narrative strategies shape political consciousness in a democratic
D society.
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